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In this policy, ‘parents’ refer to any adult who is in the position of parental responsibility.  
 

1.INTRODUCTION 
 

This policy has due regard to all relevant legislation and statutory guidance including, but not limited to, the 
following:  

• Education Act 1996 
• Education Act 2002 
• Equality Act 2010 
• Education and Inspections Act 2006 
• Health Act 2006 
• Voyeurism (Offences) Act 2019 
• The School Information (England) Regulations 2008 
• DfE (2022) ‘Behaviour in schools: advice for headteachers and school staff’  

DfE (2022) ‘Keeping children safe in education 2022’ 
• DfE (2021) ‘Sexual violence and sexual harassment between children in schools and colleges’  
• DfE (2018) ‘Mental health and behaviour in schools’ 
• DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’ 
• DfE (2013) ‘Use of reasonable force’ 
•  DfE (2022) ‘Searching, screening and confiscation: advice for schools’  

This policy operates in conjunction with the following school policies: 
• Social, Emotional and Mental Health (SEMH) Policy  
• Complaints Procedures Policy 
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• Special Educational Needs and Disabilities (SEND) Policy 
• Suspension and Exclusion Policy 
• Physical Intervention Policy 
• Child Protection and Safeguarding Policy 
• Anti-bullying Policy 

 
The aim of this policy is to encourage positive relationships among all individuals at RJS through self-discipline, 
personal responsibility, care and respect.  
 
We believe that high-quality teaching promotes effective learning and good behaviour. Our emphasis is on 
recognising and celebrating effort and success, so that all pupils feel valued. We teach pupils to take responsibility 
for their own actions and to accept the consequences of their choices. We take a robust approach to dealing with 
any bullying by adults or pupils, with any such incidents dealt with promptly and firmly. We promote the values of 
forgiveness and reconciliation when dealing with any behaviour that falls short of our expectations.  
A therapeutic approach to behaviour is based on an understanding of a child’s development and responding to 
behaviour in a proportionate way, taking into account the mental health and social development of the child, and 
understanding the reasons that result in such behaviour. This allows children to develop strong personal skills, 
together with the cognitive ability to understand how to solve a problem with growing independence.  
 
Our school:  

• Offers a welcoming atmosphere throughout;  
• Values children equally, seeking the best for them;  
• Delivers a holistic, inclusive education, including skills, knowledge and understanding;  
• Positively promotes British values.   

 
We recognise that high standards are best promoted when everyone (staff, governors, parents, children and visitors) 
have a shared understanding of what is acceptable and unacceptable behaviour. By promoting good behaviour we can 
build individual and collective esteem and encourage good personal relationships. 
 
All staff are required to understand the behaviour policy and have access to this information as well as behaviour and 
rewards on a page. This information forms part of new staff induction processes and procedures. Training for new 
staff forms part of the yearly CPD offer as well as being available as additional to. Policies and relevant on a page 
documents are regularly shared with governors of the school.   
 
IN ALL DISCIPLINARY ACTIONS IT IS ESSENTIAL THE CHILD UNDERSTANDS THAT IT IS THE BEHAVIOUR 
WHICH IS UNACCEPTABLE, NOT THE CHILD AS A PERSON. 
 
This policy is available for all members of the school community to access through the school’s website. 
Written copies are available for parents.  

 
2.  A RELATION BASED APPROACH TO BEHAVIOUR (see appendices for details of application) 

We believe that responding to the SEMH needs of a child is everyone’s responsibility. 
 
“Fairness does not mean everyone gets the same (equality). Fairness means everyone gets what they need 
(equity).” Rick Riordan 
 
We take every opportunity to teach strategies for building social skills, resilience and raising self-esteem. 
Across the school these are recognised as vital steps in preparing our pupils for the opportunities, 
responsibilities and experiences of life. Our children develop a range of strategies which enable them to 
manage their emotions and self-regulate their behaviour. 
 
A non-judgmental and empathic approach towards behaviour is taken and all adults in school are 
encouraged to respond in a way that focuses on the feelings and emotions that might drive certain behaviour, 
rather than the behaviour itself. A child with behavioural difficulties needs to be regarded as vulnerable rather 



  4 

than troublesome, and we all have a duty to explore this vulnerability and provide appropriate support. 
 
We recognise that strong relationships between staff and children are vital. Staff must be fair and consistent 
with every child, taking into account individual needs. Children need to understand that the staff member will 
always be approachable and support pupils in understanding that they are there to help, enabling pupils to 
feel safe. This may sometimes mean that there is a need for staff to explain a consequence to the pupils to 
facilitate the learning of appropriate behaviour and to ensure the safety of all. 
 
We actively promote strong relationships between staff, children and their parents/carers. We rely on our 
positive school culture and climate that fosters connection, inclusion, respect and value for all members of 
the school community. 
 
Relationships are central to our sense of belonging and to our emotional well-being. These include staff-pupil, 
pupil-pupil, staff-staff, staff-parent/carer, child-parent/carer relationships. 
 
We maintain clear boundaries and expectations around behaviour. Changing how we respond to behaviour 
does not mean having no expectations, routines or structure. In order to help children feel safe, we ensure 
that their educational environment is rich in both nurture and structure. We have consistent, predictable 
routines, expectations and responses to behaviour. These are in place and modelled appropriately, within 
the context of our safe and caring school environment. 
 
Relevant rewards and consequences that can follow certain behaviours should be made explicit, without the 
need to enforce ‘sanctions’ that can shame and ostracise children from their peers, school community and 
family, leading to potentially more negative behaviour. 
 
We encourage parental engagement and involvement and see this as crucial when addressing and planning 
support for children’s SEMH needs. 
 
It is important that indicators of SEMH are clearly recognised to ensure that it is not just pupils who are 
displaying observable and active/ ‘acting out’ behaviours (e.g. those who are non-compliant, show symptoms 
of low mood or hyper arousal, verbal and physical aggression, those who abscond, who have difficulty 
understanding others or personal boundaries) that are identified. Pupils who display more passive behaviours 
(e.g. those who present as withdrawn, isolated, disengaged and/or distracted, who avoid risks, who appear 
very anxious, who refuse to accept praise, are reluctant to speak) sometimes go unnoticed because their 
behaviour can feel less challenging to manage. The long term impact is greater for this group of children. 
 
It is also important to view children whose behaviour is externalised or whose emotional distress is 
internalised as equally vulnerable. Early intervention is imperative for addressing both active and passive 
behaviours to ensure that low level features / difficulties can be addressed early. It is essential to be aware 
of the tendency to make judgements around behaviour (e.g. ‘mad’/’bad’) and important to see all behaviour 
as an indicator of emotions to which we must respond in an empathic and caring manner. This can be 
particularly hard to do when a child acts in a way that hurts or frightens others. 
Restorative Approaches   
Restorative approaches are not intended to replace the use of consequences but support the decision making 
process and bring about understanding of the need to restore the relationship that has been damaged by the 
behaviour.  
Restorative approaches are based on four key features:  
RESPECT: for everyone by listening to other opinions and learning to value them  
RESPONSIBILITY: taking responsibility for your own actions  
REPAIR: developing the skills within our school community so that its individual members have the necessary skills to 
identify solutions that repair harm and ensure behaviours are not repeated  
RE-INTEGRATION: working through a structured, supportive process that aims to solve the problem and allows 
young people to remain in education.  
 
6 step calming process 
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Identify- Be sure to correctly identify individuals’ feelings 
 
Reflect- your understanding of the emotion back to the individual 
 
Emphathise- show the individual that you understand  
 
Reassure- give a concrete response/ example that shows you understand how they feel 
 
Redirect- support the individual in transferring their energy into another task or object 
 
Praise- respond positively to any steps the individual makes to regain control 

Behaviours for staff to avoid 
• Do not plant suggestions of misbehaviour. 
• Do not threaten consequences of a misbehaviour. 
• Do not present commands as questions. 
• Do not have more than one person giving the demand. 
• Do not restart confrontation by immediately demanding emotionally difficult actions 
• Do not rehash an incident in front of the individual. 

R-time 
If there has been a difficult situation in class, or one involving several pupils, it may be useful to use the R-time 
resources to ensure that there is time for reflection, learning and a positive conclusion.   
 

3. LEARNING BEHAVIOURS 
We must ‘front load behaviour’ by being explicit about the behaviours we expect to see at the beginning of a lesson 
and why.  Praise children who are showing these behaviours and frequently discuss them at the end of the lesson.   
Remember ‘What we permit we promote’.   
 

4. PARENTAL INVOLVEMENT 
Staff welcome early contact if parents have a concern about their child’s or another child’s behaviour or fear that they 
are being upset by others. If parents and school work together we believe that the discipline and behaviour of pupils 
will be maintained and respected by all. 
 
Parents can help in the following ways: 
 
• By ensuring that pupils arrive punctually for the start of the school day. 
• By ensuring that pupils have appropriate dress for school and PE, so as to take a full part in all school activities. 
• By supporting the school policy that all pupils are expected to behave in a responsible manner, both towards 

themselves and others, showing consideration, courtesy and respect for other people at all times.  
• By ensuring that pupils show a proper regard for other people’s property, buildings and the environment. 
• By ensuring regular attendance at school and avoiding unnecessary pupil absence. 
• By ensuring that they understand both the sanctions and rewards and supporting school in the use of these.  
• By being aware of the behaviour expectations of pupils, staff and parents on school site and adhering to these 

at all times – modelling appropriate behaviour to pupils.  
• Mirroring / modelling appropriate behaviour at home – again supporting the school and the development of 

their own child.  
• By engaging in sessions offered to parents by staff to attend school / and or to know about relevant policies 

such as rewards. These are offered in the form of but not limited to online meetings or parent partnership.  
 
We value our partnership with parents/carers and encourage involvement in all aspects of school life including 
discipline and behaviour. 
 

5. BEHAVIOUR EXPECTATIONS FOR PUPILS 
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• To co-operate with and respond to the school’s code of conduct 
• To move in an orderly manner around school 
• To show respect for people and property 
• To demonstrate appropriate levels of concentration and self-discipline 
• To take responsibility for their own actions 
• To be polite, considerate and caring 
 
The desired outcome is that children will be motivated and enthusiastic, taking a pride in themselves and our school. 
 
Underpinning our behaviour policy are our Ravens Values:  
Respect, Aim High, Value others, Explore, Now it’s me, Stick at it 
 
Communication 

• Children should speak politely to adults and other children at all times, using please and thank you where 
appropriate.  Staff should prompt this where it is not happening.   

• Children should use staff names where possible.   
• Children should be able to voice their thoughts and opinions and seek support from trusted adults in school. 

Coming into school 
• Children walk into school with consideration for others.   
• Coats/Bags are put away.  
• Pupils enter the classroom, read what is on the board and start work straight away with minimal noise or fuss.   

Moving Around School 
• Pupils should always walk and keep to the left in the corridor or on the stairs with minimal noise.  
• They must walk down or up every stair.  
• Children should look behind when going through a door and hold it open for the following person.  

Assembly 
• Children walk in silently and sit in rows.  
• Pupils do not talk unless they are asked to.  
• When leaving assembly, children walk in silence until they reach their classroom.  

In class 
• Children should listen actively when a teacher or another pupil is talking.  They should not be fiddling with 

anything and should look the right way unless there is a specific SEND need.    
• Staff should ensure all pupil are showing active listening before they speak.  
• Children should not distract other children and maintain appropriate noise levels.  
• Pupils must always walk around the classroom.  
• The correct school or PE uniform should be worn at all times.  

Dining hall 
• Pupils must sanitise their hands when coming into the hall.  
• They need to line up sensibly to collect a school dinner.  
• Each row must be filled up before the next one is started.  
• Please and thank yous must be used to school staff.   
• Reasonable noise levels must be maintained  
• Pupils must sanitise their hands when they leave the hall 

Playground 
• Pupils are only allowed to eat fruit, veg or cheese as a break-time snack.  
• When wet, pupils use the playgrounds and should not go onto any areas of grass.  
• Pupils must not go over fences or leave the playground to get a ball without permission.  
• Football is only allowed when the field is being used.  
• In Hadley’s Haven, there should be no ball games or noisy play.  

 
Child on child Abuse 
In line with KCSIE (2022) the school recognises that children may abuse other children physically, sexually and 
emotionally. There is a zero-tolerance approach to child on child abuse; abuse is abuse and this will not be tolerated 
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or passed off as ‘banter’, ‘just having a laugh’, ‘boys being boys’ or ‘part of growing up’ as this can lead to a culture of 
unacceptable behaviours and an unsafe environment for children.   
  
The school will take child on child abuse as seriously as abuse perpetrated by an adult and address it through the 
same processes as any safeguarding issue. We will respond to all reports and concerns, including those that have 
happened outside of the school and / or online. In addition, we also recognise that children who abuse others and 
any other child affected by peer on peer / child on child abuse are also likely to have considerable welfare and 
safeguarding issues themselves. Please see the Safeguarding Policy for further details.  
 

6. SANCTIONS FOR UNACCEPTABLE BEHAVIOUR 
Strong relationships, unconditional love, encouragement and praise are the foundation stones of our policy. 
However, when children make inappropriate choices, the consequence system is operated. 
 
We always fully investigate any incident; all the children involved can talk and discuss the issue and each 
one is listened to. Children who have broken the expectations of conduct because of personal difficulties are 
given extra support but will still be given the appropriate sanction. The guidelines below ensure parity 
between events and fairness for all children. 
 
This is centered upon ‘class rules/class conduct’ with the children being responsible for devising the content based 
on the RAVENS attitudes, thus giving them ownership and therefore agreement and understanding of them.  The 
collation of the rules will be led by the teacher and the results will reflect the following:   

1. Moving around the classroom and school in a safe manner (valuing others).  
2. Listening to and following instructions. (aiming high, valuing others). 
3. Being ‘on task’. (aiming high, now it’s me, sticking at it) 
4. Respecting other people, their property and space. 
5. Valuing others 

All the rules should be positive and there are no ‘don’t’ words.  The language of the rules should be appropriate for 
the children in the class, but the content will be broadly the same. Try to include positive elements e.g. pupils should 
be thinking when the teacher is talking.  They will be displayed in each classroom.   
 
The children will record their own warnings in class on a behaviour ladder in place in each classroom.  These records 
will then be kept on Good to be Green sheets in the classroom folder. Red and amber events will be recorded on 
Scholar Pack.   
 
Good to be Green Behaviour Scheme 
The agreed steps are as follows:  
Stage 1     Verbal Warning 
This is in response to low level behaviours such as talking at inappropriate times, wasting time, throwing a rubber, 
refusing to share classroom resources.  
First offence:   (Step 1)   Verbal Warning 
Second Offence:   (Step 2)   Verbal Warning 
Third offence:   (Step 3)                Verbal Warning 
 
Stage 2   Amber Card (must be recorded on Scholar pack by the adult who gave the sanction) 
Fourth offence:    (Step 4)                 Amber level 
Fifth offence:   (Step 5)                 Amber level 
Amber sanction: to write a letter of apology in lunchtime support.   
Stage 3      Red Card (must be recorded on Scholar pack by the adult who gave the sanction and parents 
contacted the same day by the member of staff who gave the red card).   
Sixth offence                     (Step 6)                             Red level  
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Red sanction:  pupils go for lunch at 12.00pm.  They then go to lunchtime support, write a letter of apology  
and stay there until 12.55pm when they can play out for 10 minutes.  This can be for between 1 and 5 days.   
 
Children start again on ‘green’ at the beginning of each day.  However, if six offences take place 
over the course of a week without leading to an amber card, the pupil will be moved onto amber anyway.  
Teachers have the right to move children straight to a higher step, depending on the behaviour.  
 
Sanctions:  There is no sanction for being on steps 1-3.  
 
Children should be moved straight to ‘Amber’ for the types of behaviour listed in Appendix 1.  
 
Children should be moved straight to ‘Red’ level for the types of behaviour listed in Appendix 1 
Sanction:  depending on the behaviour, the child will have a lunchtime detention for between 1 and 3 days.  Parents 
will be contacted. Children will go into lunch first and then go to lunchtime support for the duration of the lunch 
break until 1.00pm, when they leave for 10 minutes play.  In this time, they will complete a reflection activity.   
 
If a child refuses to attend lunchtime support, parents will be contacted.  
 
If a child goes beyond red in any one day, or are disrupting the learning for the other pupils, they will be sent for a 
‘time out’ period in another classroom of between 30 minutes and one hour depending on the age of the child, the 
time the event occurs and the circumstances.   
 
If any child is refusing to follow staff instructions, a member of the Senior Leadership Team (SLT) should be sent for, 
using the red HELP card.  
 
If a child is on ‘red’ 3 times in a half term, they will be moved onto ‘report’ and parents will be asked to attend a 
meeting to discuss the behaviour and to establish any reasons for the poor behaviour being demonstrated. 
 
Stage 4:  On ‘Report’ 
Children will be moved to ‘On report’ level for three red level behaviours in a half term: shouting at an adult, leaving 
school grounds, destroying property or an aggressive level of attack towards another child. 
 
Parents will be informed and will be contacted at the end of week to discuss progress whilst their child is on report.  
 
The child will be ‘on report’ for two weeks, but this may be extended if necessary to support improvements in 
behaviour. They will be given a grade for behaviour at the end of each lesson, after discussion with the class teacher 
and will need to report to a member of the Senior Leadership Team at the end of each day.   
 
If the child has not been moved to ‘red’ for the duration of the report period, they will go back onto the normal 
behaviour scheme. 
 
If behaviour does not improve, a meeting with parents will be arranged and a personalised social and emotional plan 
will be developed. We may also consider a referral for a professional assessment.   
 
Lunchtime Support (LTS) 

• Every lunchtime, a member of the SLT or the pastoral team will be on duty in a specified classroom.  They 
will have radio contact.  Any child who has been given a red or amber card during the morning or previous 
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afternoon should report to them as soon as they have eaten their lunch at 12.00pm.  The process will then 
follow as detailed above.   

• Mid-day supervisors can deal with behaviour at a ‘verbal warning’ level on the playground by discussing the 
incident and asking for an apology where appropriate.  For any behaviour at the amber or red level, the 
child(ren) should be sent in to LTS, along with any witnesses.  The member of staff on duty will then discuss 
the incident and determine the next course of action.   

• In the LTS folder will be a copy of social and emotional support plans for all necessary children.  These must 
be referred to before giving a sanction.   

• LTS can also be used for pupils who are not able to go out for play e.g. a child with a broken arm may go 
there with a friend and play a game quietly, or be sat at one of the tables directly outside the classroom.   

• Children may also be sent in for some calm or quiet time if that is what they need – this is to be done in 
discussion with a mid-day.  

• The head, deputy or pastoral team will also be in radio contact over lunchtime in case support is required on 
the playground.    

 
Stage 5:  Personalised social and emotional support plan 
 
For children who are finding it difficult to control their behavior due to a Special Educational Need, such as social and 
emotional needs, ASD or ADHD, then a personalised support plan will be drawn up as part of an IEP,  in conjunction 
with parents and may mean an adapted response to the behaviours which would normally result in an amber to red 
level response.  The child will also be put onto our Special Educational Needs List.   
Where a pupil has an EHCP – we will work with parents / carers to action the requirements of the plan to best meets 
to needs of the pupil in the school, within the confines of our school setting.   
If after an agreed time frame (3-6 weeks), there is no improvement in behaviour, a referral may be made to 
specialist outside agencies and any relevant advice used to support improvements in behaviour.   
Social and emotional support plans should be reviewed every half term, at a minimum, in a meeting with parents.  
This may be part of an IEP review meeting. 
 
Certain children may also receive extra rewards as incentives, but these should be different from the rewards used in 
class.   
 
Stage 6:  Extreme Behaviours (Refer to Appendix  
The school will do all it can to put support in place to prevent exclusions taking place.  However, it may be necessary 
to follow this course of action in the event of extremely challenging behaviour.  These behaviours may result in 
internal exclusion, external isolation (at a Trust school), suspension (previously called a fixed term exclusion) or 
permanent exclusion.    
 
The following behaviours may result in an internal exclusion and may result in an suspension of a fixed period or 
permanent exclusion, depending on the severity of the behaviour and whether it was an isolated incident, or part of 
a variety of other extreme behaviours used at the same time: physical aggression towards staff, a sustained 
aggressive attack on another child (including in line with KCSIE 2022, prejudiced based or discriminatory bullying), 
destroying property intentionally, complete refusal to follow instructions for a sustained period of time or prolonged 
disruptive behaviour.   This list is not exhaustive and a response to all behaviours will be given individual 
consideration.   
 
The school follows ‘The Department for Education Statutory Guidance for Exclusions from maintained schools, 
academies and PRUs in England.’  (Sept 17), as well as Transform policies, regarding exclusions.   
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              7. EXPECTATIONS ON SCHOOL VISITS AND OUT OF SCHOOL ACTIVITIES 
Expectations for behaviour on school visits and out of school activities remain as those for school. At all stages of 
planning and preparation for an off-site visit, a risk assessment will be carried out. Where challenging behaviour is 
due to a special educational need, appropriate support will be put in place.  
 

8.  THE USE OF REASONABLE FORCE 
 

All school staff have the power to use reasonable force to prevent pupils committing an offence, injuring themselves 
or others or damaging school property, and to maintain good order and discipline in the classroom.  Staff have been 
trained in the correct restraint procedures to use (Feb 2017) and a form is completed, as well as parents being 
informed if restraint does have to be used.   
 

7. PUPILS’ CONDUCT OUTSIDE THE SCHOOL GATES- TEACHERS POWERS 
 

Teachers have a statutory power to discipline pupils for misbehaving outside of the school premises. Section 89(5) of 
the Education and Inspections Act 2006 gives head teachers a specific statutory power to regulate pupils’ behaviour 
in these circumstances ‘to such extent as is reasonable’. 
Subject to the school’s behaviour policy and in consultation with the SLT, the teacher may discipline a pupil for: 

o any misbehaviour when the child is: 
 taking part in any school-organised or school-related activity or 
 travelling to or from school or 
 wearing school uniform or 
 in some other way identifiable as a pupil at the school. 

o or misbehaviour at any time, whether or not the conditions above apply, that: 
 could have repercussions for the orderly running of the school or 
 poses a threat to another pupil or member of the public or 
 could adversely affect the reputation of the school. 

 
8. CONFISCATION OF INAPPROPRIATE ITEMS 

 
There are two sets of legal provisions, which enable school staff to confiscate items from pupils: 
The general power to discipline enables a member of staff to confiscate, retain or dispose of a pupil’s property as a 
punishment and protects them from liability for damage to, or loss of, any confiscated items.   
Power to search without consent for “prohibited items” including:  
• knives and weapons  
• stolen items  
• any article that has been or is likely to be used to commit an offence, cause personal injury or damage to 

property  
 
Procedures for damage to school property or that of another child 
Restorative approaches offer a positive solution where property has been damaged. This enables the young person 
to make amends for the damage in a positive way that encourages them to feel a sense of belonging to the school as 
a physical community that is there for their benefit.  
 
Where possible – a natural reparation should be used e.g. clean graffiti off the door, clean up the mess. Where this is 
not possible a close alternative should be used e.g. vandalism that could not be fixed by the child – the child should 
then give time to complete a site task which enables the site person to fix the problem. This could be after school or 
in extreme cases, during the school holidays.  
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If the damage to property persists the pupil will be expected to contribute towards the cost of the damage. When 
damage to property occurs, staff are to inform the office manager. After evaluation of the damage a decision will be 
made if a contribution will be requested in discussion with parents/carers.  
Decisions will be made on an individual basis. 
 
Mobile phones  
Mobile phones are not permitted in school. The exceptions to this statement are for Year 6 pupils who lieve 
outside our standard catchment area and are walking to and from school unaccompanied.  Permission from 
parents must be given.  Their mobile phone is switched of once in the school building and held securely in 
the office. At home time pupils collect mobile phones to return home. If mobile phones are found to be on 
children’s person they are removed and stored securely in the office and either returned to the child or parent 
as appropriate.   
 

9. REWARDS 
 
Verbal praise  
This is something that we do not undervalue. Our children want to do well and respond positively to any verbal 
praise in respect of a good standard of work / presentation, working hard (aiming high / sticking at it), a helpful and 
co-operative attitude (valuing others), displaying a model of good behaviour etc.  
 
Marvellous Me Badges 
Marvellous Me Badges given for a good standard of work/presentation; working hard; a helpful and co-operative 
attitude; good behaviour; displaying one of the RAVENS attitudes etc.  
 
Stickers  
These are awarded for exceptional work and are collected in the Home/School diaries. Certificates are awarded (25 – 
bronze, 50 – silver, 75 – gold and 100 – platinum) which are awarded in the Celebration Assembly on Fridays.  A 
separate sticker system should be used for any pupils on a social and emotional plan or IEP who are receiving daily 
rewards.   
 
House Points 
The houses are Wye, Derwent, Trent and Dove.  Between 1 and 3 house points are given for  
A good standard of work/presentation, working hard; a helpful and co-operative attitude; good behaviour; displaying 
one of the RAVENS attitudes etc.  
 
Staying on Green each half term 
Children who stay on green for half a term receive a ‘Ravens’ Behaviour Certificate for each half term.  For example, 
if a child has stayed ‘green’ or three half terms, they will receive a ‘3 raven’ certificate.  The certificates are given in 
class and in an assembly, all the children in that year group who have gained a certificate stand up for a round of 
applause.  Ravens badges are also awarded to pupils. 
 
Lunchtime stars  
Each week, children are identified by mid-day supervisors as having shown RAVENS values on the playground or in 
the dining hall.  Three of these children are chosen each week and receive a certificate in assembly and a trophy that 
they can keep on their desk for the week.   
 
Mid-days can award house points for good behaviour and will be given tokens to give out at the end of lunchtime.   
 
Whole Class Reward 
Each class will have a Raven with 30 feathers which can be awarded and coloured in for good behaviour.  All 
members of staff can award a feather to a class.  Children take it in turns in the class to colour in a feather when one 
has been awarded.  Once all feathers have been coloured (approximately once per half term), the children can 
choose a 20 – 30-minute treat from a selection given by the class teacher eg Trim Trail.  
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Star of the Week  
Each week, a child from each class is named as ‘Star of the Week’ and receives a certificate, stating why they have 
been nominated. Children can be ‘stars’ for things such as good work, for displaying one of the RAVENS attitudes etc. 
These are read out in Friday’s Celebration Assembly and certificates are awarded. The certificates are displayed for a 
week in the main corridor and then sent home.  
 
Improved attendance, attitude, behaviour or work commitment 
Staff will be asked to nominate children where there is significant improvement and the head teacher will make a 
phone call home to congratulate parents and the child. Attendance awards may also be given – organised by the 
attendance lead in school. 
 
Celebrating achievements outside of school  
These are celebrated in the Celebration Assembly where children bring in trophies, certificates etc and talk about 
their achievements. We have celebrated achievements in horse riding, ice skating, gymnastics, football, martial arts, 
acting/performing etc.  
 
Trophies  
These are awarded in the end of year assembly and are displayed in the main reception in the trophy cabinet. We 
currently have trophies for:  

• Football - most improved player  
• Football – player of the year  
• Sportsperson of the year  
• Writer of the year  
• Music – instrument  
• Music – singing  
• Citizenship  
• Arts  
• RAVENS attitudes  
• Governors’ award for achievement  
• The Good Manners Award 
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10.APENDICES 
Appendix 1 
Sanctions  Guidance 
Guidance regarding the behaviour scheme. (none of the lists below are exhaustive)  
Please do not put children onto amber/red etc for lack of effort with their work, unless they have deliberately defaced or 
destroyed work.  Instead, they need to stay in at lunchtime to finish it.   
 
Verbal Warning Behaviour  
Talking quietly to someone else when they should be listening or working  
Tapping/humming / noise from fiddling with item (background repetitive noise) 
Refusing to share classroom resources 
Throwing a small object across the table (not at people) 
Calling out to teacher  
Wasting time in toilets / at sinks 
Leaving seat / wandering around classroom 
 
Amber Behaviour  
Calling out to children 
Inappropriate comments to adults and children 
Interrupting teacher  
Talking in assembly 
Hiding objects from other children 
Borrowing other children’s items without permission 
Speaking at an inappropriate time in a different language 
Answering back to teacher 
Spitting on the floor 
Continually leaving seat / wandering around classroom 
Sending notes in class time 
Being inside at lunchtime without permission 
Being in an area that is out of bounds at playtime 
Bringing items that are not allowed into school, such as sweets 
Playing games that are banned on the playground 
Inappropriate use of lunchtime toys 
 
Children will move to red if there are 5 offences during the week at this level 
 
Red Behaviour 
Fighting 
Hurting another child intentionally 
Biting  
Throwing objects across the room or at people    
Shouting at/being to rude an adult 
Threatening a child 
Causing deliberate damage to school property or that of another child.  
Racist or personally offensive language to another child 
Leaving classroom without permission  
Stealing from child / adult 
Spitting at someone 
Lying to an adult in school 
Throwing food in the dining hall 
Inappropriate language or gestures (swearing, racist language, sexual language) 
Complete refusal to follow instructions  
 
If a child is on red 3 times in a half term, they go onto report.  They may also have a personalised social and emotional 
behaviour plan.Internal/External Exclusion examples of behaviour (this is not an exhaustive list) 
Leaving school grounds without permission 
Physical assault against a pupil or adult 
Extreme verbal abuse/threatening behaviour against a pupil or adult 
Significant bullying 
Racist abuse 
Damage and/or theft 



  16 

Persistent disruptive behavi 
Appendix 2 

Behaviour and Discipline Procedures Flow Chart 
Verbal warning 

(up to 3 may be given before Amber) 
 
 
 
 

Amber Card 
(Up to 2 may be given before Red. A report is filed on Scholar Pack) 

 
 
 
 

Red Card 
(A report is filed on Scholar Pack. Parents are contacted) 

 
 
 
 

On Report 
(3 x red in a half term - Parents are informed, Two weeks of recorded behaviour for each session during 

the day.  Fed back to parents each day. May be extended with agreement of parent, if beneficial to 
improving overall behaviour) 

  
 
 
 

Personalised Social and Emotional Support Plan 
(Parent Meeting, with possible support from external agencies, consideration given to S&E, behaviour 

and SEND  needs.) 
 

 
                                   Internal Exclusion     External Isolation Considered 
(A period of 5 break and lunch times)     (If appropriate at a partner  

              Trust school) 
 
 
 
 

Fixed term Exclusion 
(At home exclusion of up to 1 week, to be considered on individual basis, work to be sent home) 

 
 
 
 

Permanent Exclusion 
(When all other options have been exhausted and no further options.  Refer to trust and DfE exclusion 

advice) 
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Appendix 3 
KEY MESSAGES FROM TOM BENNET TRAINING 
Key Reasons for poor behaviour: 

• The child doesn’t feel competent or successful 
• They will rationalise their own behaviour e.g. ‘she deserved it’.   
• They lack the habits to thrive 
• They don’t know how to behave and no-one has explained this to them.  
• They don’t value the behaviour expected.   
• They have a social/emotional need 

Key Strategies 
It is essential to explicitly teach behaviour expectations.  
All behaviour instructions should be: 

• Clear 
• Sequential (checked for understanding) 
• Exemplified (corrected for common mistakes)  
• Repeated (revised and repeated)    
• Good behaviour is a way to ensure that children gain more enjoyment from school.  
• Children may prefer misbehaviour to effort.  The goal is to replace this with a different form of enjoyment, 

e.g. being kind, achieving.  
• Never reduce behaviour expectations.   
• Less effective schools – main strategy was to respond to misbehaviour.  More effective schools taught 

children how to behave well.  
• Better behaviour positively impacts on every success indicator in school.  
• Good behaviour is not just compliance.  
• Sanctions slow down misbehaviour, they don’t cure it. 
• If you want to give fewer sanctions, sanction more consistently. 
• Blend restorative practice with sanctions.    
• It is easier to replace bad habits with something else than just to stop them.  
• Build routines – it saves a great deal of time.   
• Be concrete with pupils – explain the behaviour you want to see and give them examples.  What does 

kindness look like? 
• Remind children of the expectations, even when things are going well.  
• Train children what to do when there is a supply teacher.  
• Every interaction gives the opportunity to reinforce a ‘norm’.   
• The boundary should be the same for all children, but the consequence could be different.  

 
Appendix 4  Relational Approaches to support our policy 

1. Dan Hughes’ PACE Approach  
 
PACE refers to Playfulness, Acceptance, Curiosity and Empathy:  
 
Playfulness involves spontaneity, openness and exploration; have fun and share enjoyment with the pupil. Using 
playfulness can defuse tense situations and is useful to manage minor behaviours, as the pupil is less likely to 
respond with anger or defensiveness.  
Acceptance involves unconditional positive regard for the pupil. Accept the pupil’s inner experience without 
judgement and make sense of why the pupil is behaving in a certain way. Acceptance does not mean accepting 
negative behaviours, but accepting the reasons behind behaviour. When necessary criticise the behaviour, but not 
the pupil.  
Curiosity involves wondering about the reasons behind the behaviours, rather than being angry. This shows the pupil 
that you care and helps them make sense of their behaviour, feelings and experiences. Use phrases like “I wonder if 
you are feeling like this because…” to open up discussions with the pupil.  
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Empathy involves showing them that you understand how difficult they are finding things and reassuring them that 
you want to help them to manage this. Validate the pupil’s emotional experience with phrases such as “I know how 
difficult that must have been for you” and work together to find ways to support them.  
 
For more information about the PACE approach please refer to literature by Dan Hughes.  
 
Example of an application of PACE when a child has climbed up a fence:  
Playfulness – Use playful language to de-escalate the situation. "Goodness me I really would rather you came down. 
Problem is that if you fall I will have to fill out a lot of forms and I'm a bit like you - I don't really like writing."  
Acceptance - the pupil is experiencing extreme anxiety as a result of a fall out with a friend and that this is a real 
experience. Communicate that you accept how they feel (e.g. “I can see that this has made you feel really upset”). 
Avoiding saying things like, "Oh it doesn't matter, don't be upset about a silly fall out."  
Curiosity- Enquire and check what the young person's emotional experience is. "I wonder if you're feeling angry 
because of what X just said?"  
Empathy - Show that you understand that how difficult they are finding things. "I understand that this must be really 
difficult for you. I know that when I am feeling upset I just want to run away from everything."  
Using PACE and a calm approach, the pupil's anxiety decreased and they came down off the fence. They went with 
an adult to the multi -sensory room. Instead of imposing consequences, once the pupil was calm, a discussion was 
had about the dangers of climbing the fence. The pupil was able to reflect on their behaviour and think of alternative 
things they could do next time.  
 
Restorative Approaches   
Restorative approaches are not intended to replace the use of consequences but support the decision making 
process and bring about understanding of the need to restore the relationship that has been damaged by the 
behaviour.  
Restorative approaches are based on four key features:  
RESPECT: for everyone by listening to other opinions and learning to value them  
RESPONSIBILITY: taking responsibility for your own actions  
REPAIR: developing the skills within our school community so that its individual members have the necessary skills to 
identify solutions that repair harm and ensure behaviours are not repeated  
RE-INTEGRATION: working through a structured, supportive process that aims to solve the problem and allows 
young people to remain in education.  
 
6 step calming process 

Identify- Be sure to correctly identify individuals’ feelings 
 
Reflect- your understanding of the emotion back to the individual 
 
Emphathise- show the individual that you understand  
 
Reassure- give a concrete response/ example that shows you understand how they feel 
 
Redirect- support the individual in transferring their energy into another task or object 
 
Praise- respond positively to any steps the individual makes to regain control 

Behaviours for staff to avoid 
• Do not plant suggestions of misbehaviour. 
• Do not threaten consequences of a misbehaviour. 
• Do not present commands as questions. 
• Do not have more than one person giving the demand. 
• Do not restart confrontation by immediately demanding emotionally difficult actions 
• Do not rehash an incident in front of the individual. 
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Freeze Flight Fight Submit 
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Exclusions Policy Addendum to School’s Behaviour Policy 

 
Introduction 
Transform Trust’s exclusion policy aims to set out the process that will be followed and the additional considerations 
around suspensions and exclusions that the school will apply. Good behaviour and self-discipline lead to effective 
learning and help prepare children for life beyond the school gate.  
 
Where our approaches towards behaviour management have been exhausted, then suspensions and permanent 
exclusions will sometimes be necessary as a last resort. This is to ensure that other pupils and teaching staff are 
protected from disruption and can learn in safe, calm, and supportive environments. 

We will always have regard to the Statutory Guidance on Suspensions and Exclusions (July 2022) when making 
decisions on suspensions and exclusions and will follow the law, as set out in the relevant School Discipline (Pupil 
Exclusions and Reviews) (England) Regulation 2012 (as amended). 

This policy should be read in conjunction with the Behaviour Policy and the SEND Policy.  

Application of policy 
This policy applies to all members of the school community. We will apply suspensions and exclusions in accordance 
with this policy and ensure that its contents are relayed to all staff, parents and pupils.  

Types of Exclusion 
Suspensions and permanent exclusions are different: 
a. Suspensions (previously called fixed-term exclusions) are where a pupil is prevented from attending the school for 

a fixed period. At the end of the period, they are expected to return to school following a reintegration meeting. A 
pupil may receive a maximum 45 days of suspension in an academic year before being permanently excluded.  

b. Permanent exclusions are where, subject to a decision of the governing body to reinstate the pupil, the pupil is 
prevented from attending the school again. A decision to permanently exclude will only be taken in response to a 
serious breach or persistent breaches of the school’s behaviour policy; and where allowing the pupil to remain in 
school would seriously harm the education or welfare of the pupil or others such as staff or pupils in the school.  

Roles and Responsibilities 
All members of the school community are expected to follow this policy. Roles, responsibilities and expectations of 
each section of the school community are set out in detail below. 
 
a. The Headteacher  

All decisions to suspend or permanently exclude a pupil will be taken by the Headteacher after considering all the 
circumstances. Every decision made will be proportionate to the seriousness of the behaviour with reference to 
the school’s behaviour policy.  

b. The Governing Body  
The governing body is responsible for forming committees to review exclusions and suspensions when it is required 
to do so, it is requested by parents, or it is, in its view, prudent to review an individual decision. In each case, the 
decision of the relevant committee formed by the governing board will be to decide whether to uphold the 
exclusion or suspension, or instead to reinstate the pupil to the school.  

c. Parents 
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Parents will be informed without delay of any suspension or exclusion and there is an ability to make 
representations in regard to any suspension or exclusion decision. Details will be provided on the rights parents 
have with every letter that is sent from the Headteacher.    
 

d.  Pupils 
All pupils of the school are expected to follow the expectations regarding their behaviour to ensure that all pupils 
can learn and participate in school life effectively. Where those expectations are breached, the behaviour policy 
will apply.  
 

CCTV, Witness Evidence and Pupil Views 
The school uses Close Circuit Television (CCTV) within its premises. This is to provide a safe and secure environment 
for pupils, staff and visitors. If behavioural incidents are recorded on CCTV, the footage may be viewed as part of the 
investigation and the content considered before imposing a sanction. If CCTV is relied upon for a decision on a 
suspension or exclusion, then it will be shown in some format (redacted as necessary) at any Governor review meeting. 
Please see the schools CCTV policy and privacy notices for more information. 
 
Where witness evidence is relied upon, whether that be from a pupil or a staff member, the statement(s) will be 
provided at any governor review meeting. All statements will be signed and dated unless the Headteacher has good 
reason to protect the anonymity of the relevant witness. Reasons may include threats of reprisals. 

Before taking a decision to suspend or exclude and where appropriate, the Headteacher will take the pupil’s views 
into account, considering these in light of their age and understanding, and inform the pupil about how their views 
have been factored into any decision made. Where relevant, the pupil will be given support to express their view, 
including through advocates such as parents or, if the pupil has one, a social worker. The Headteacher will also take 
account of any contributing factors identified after an incident of misbehaviour has occurred. 

Reintegration Strategy Meetings following Suspension or Off-Site Direction 
Where a pupil is suspended or is directed to be educated off-site, upon return to the school both the pupil and parents 
will be invited to a reintegration strategy meeting. The purpose of the meeting is to: 

• offer the pupil a fresh start; 
• help them understand the impact of their behaviour on themselves and others; 
• teach them to how meet the high expectations of behaviour in line with the school culture; 
• foster a renewed sense of belonging within the school community; and  
• build engagement with learning. 

so that further suspensions are not needed. School staff will work with the pupil to understand what led to the 
behaviour and to establish if any changes can be made or further support implemented from a pastoral of practical 
perspective that might reduce the chance of repeat behaviours. Previous behaviour is not seen as an obstacle to future 
success. 

The school used various measures to support a pupil’s successful reintegration including: 
 
• daily contact with a designated pastoral professional in-school; 
• use of a report card with personalised targets leading to personalised rewards; 
• ensuring the pupil receives academic support upon return to catch up on any lost progress;  
• planned pastoral interventions;  
• regular reviews with the pupil and parents to praise progress being made and raise and address any concerns at 

an early stage; and 
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• informing the pupil, parents and staff of potential external support. 

Whilst reintegration meetings are highly encouraged by the school and the Trust, pupils will not be prevented from 
being admitted to the school or being put in mainstream classes because a meeting has not taken place. 

Suspensions before a Permanent Exclusion 
In exceptional circumstances, pupils may receive a suspension prior to a permanent exclusion. For each decision, the 
Headteacher will send the relevant letter setting out the rights of parents. A suspension cannot be converted into a 
permanent exclusion and so any subsequent permanent exclusion would be a fresh decision due to commence 
immediately after the suspension had ended. Exceptional circumstances may include where further evidence has 
come to light or where the incident was serious and time is required to fully investigate the circumstances and consider 
alternatives.  

Directing Off-Site and Managed Moves 
Before taking any decision to permanently exclude a pupil, the Headteacher will consider whether a direction to attend 
alternative provision and/or a managed move as part of a planned intervention would be a reasonable alternative that 
should be considered.  

In the case of directing a pupil off-site to alternative provision, the aim of any direction is for it to be used as a short-
term measure as part of the school's behaviour management strategy to improve a pupil’s behaviour where in-school 
interventions and/or outreach have been unsuccessful or are deemed inappropriate. While parental consent is not 
needed, discussions would take place with parents to feed in their views about the options.  

For a managed move to take place there needs to be agreement between the school, the parents and the new school 
that a managed move should occur. Before a managed move is agreed to, the pupil attend the new school for a trial 
period to ensure that the new school would be suitable for them. We will share relevant information with the new 
school and check that they have an integration strategy. At the end of this period, the relevant parties (including the 
parents) will review the placement before a decision is taken about whether the move becomes permanent. 

Independent review panels (IRPs) 
Our school and/or the Trust arranges its own IRPs, and requests for an IRP where a permanent exclusion has been 
upheld should be made to the Headteacher within 15 school days.   

Further details on the role and powers of IRPs can be found in Part Ten of the Statutory Guidance on Exclusions.  

Reconsideration by the Governing Body 
Where an IRP either recommends reconsideration or quashes the initial decision of the governing body, the decision 
will be considered within 10 school days. This may involve a rehearing with oral evidence given by the school and 
parents or may be a reconsideration with only the governing body members and the Governance Professional present.  

Complaints 
If parents have any concerns or complaints over the application or implementation of this policy or feels that they are 
being pressured into a managed move, they should raise their concerns with a staff member or the Headteacher in 
accordance with the Trust’s Complaints policy. If the concern relates to an exclusion, the statutory procedure set out 
in the exclusions statutory guidance will be followed.  

Equality impact 
The school does all it can to ensure that its policies do not discriminate against pupils or others, either directly or 
indirectly, in line with any Equality Act 2010 protected characteristics. This includes race, religion, disability, sexual 
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orientation, and sex.  

Monitoring arrangements 
Our Local Governing Body and the Trustees of the Trust review data on suspensions and exclusions to ensure that the 
use of suspensions and exclusions is appropriate. The following are monitored by the school to ensure the processes 
and support for pupils are appropriate: 

• the interventions put in place for pupils at risk of suspension and permanent exclusion; 
• the processes in place for determining and reviewing directions to alternative provision and that such placements 

are reviewed at sufficient intervals to assure that the education is achieving its objectives and that pupils are 
benefiting from it; 

• the full-time educational provision for pupils of compulsory school age from the sixth consecutive school day of a 
suspension, in particular checking the provision is suitable and quality-assured to ensure that: 
- any previous placements have been evaluated, including support for any applicable SEND; 
- there is a process in place to monitor the pupil's attendance and behaviour at the provision; 
- the correct attendance code is being used; 
- the pupil's child protection file and any other information relevant to the pupil's safeguarding and welfare has 

been securely transferred to their new setting as early as possible;  
• whether there is any variation within the year on suspensions and permanent exclusions and the characteristics 

of pupils; 
• the cost implications of directing children to be educated off-site in alternative provision and whether there are 

any patterns to the reasons or timing of moves; 
• whether the school register and absence codes have been recorded correctly; 
• how the behaviour policy is applied and specifically its consistency; 
• the circumstances in which pupils receive repeat suspensions; 
• whether Personal Education Plans for looked after children have been reviewed on a termly basis. 

 
 
Monitoring and Review of this Policy  
This policy may be amended at any time to take account of changes in legislation. The normal cycle of review for this 
policy will be annual.     
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